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tion can once again change and improve 
substantially during the next generation. 
Countering recent opinions by distin-
guished peers about the limitations of 
sharing university governance with the 
faculty in confronting disruptive change, 
Bok a!rms that leadership by presidents, 
boards, and top academic o!cers can 
draw out the best possibilities from the 
faculty for serving authentic academic 
purposes and responding e"ectively. 

The conclusions on governance and de-
cisionmaking seem less persuasive than 
many of Bok’s other analyses. The issue 
is not about abandoning the principles of 
faculty involvement, nor about the need 
for presidential leadership. On the con-
trary, higher education needs more e"ec-
tive ways of drawing faculty members into 
the work of collaborative, strategic deci-
sionmaking and academic leadership, into 
taking more responsibility for the common 
curriculum, the improvement of student 
learning, and the good of the whole orga-
nization. Given the depth of the challenges 
Bok describes, change may have to come 
sooner and run deeper than is possible by 
following the fragmented and laborious 
ways most campuses now make decisions. 

T#$ %&&'$ for Derek Bok in Higher Education 
in America is not that colleges and univer-
sities should be free from criticism or the 
expectation that they must improve, some-
times significantly. What he finds most re-
grettable is that critiques of a particular 
weakness or problem are generalized to de-
fine the whole educational enterprise, often 
without evidence, often without conced-
ing that higher education has no real con-
trol over many of its circumstances: drastic 
turns in the economy, sharp declines in state 
support or volatility in endowment returns, 
even the readiness of students themselves to 
take on the demands of a college education.

In making his case as he addresses is-
sues across the spectrum of higher edu-
cation, he presents di"erentiated points 
of view and reasoned arguments based 
on diverse sources of evidence. Bok in-
cludes, for example, various sets and 
tables of data about educational trends, 
including evidence of the uneven progress 
that most students make during the col-
lege years. He is a contrarian in an era of 
blogs, sound-bites, one-liners, and the po-
liticized and ideological simplification of 
complex questions. Far more irenic than 
polemic, he often plays out competing ar-

guments at some length as he moves to-
ward a conclusion, developing and testing 
his own thinking in the process. In sum, 
Bok provides us with a comprehensive and 
balanced analysis that is not easy to find in 
other higher education literature.

At times, his balancing phrases—“on 
the one hand…on the other” is a rhetorical 
signature—leave the reader wondering ex-
actly where the author wants to take the 
issue. For example, when Bok argues that 
it is instinctively troubling to see admin-
istrative costs and personnel increasing 
more rapidly than academic budgets and 
sta"s, he quickly follows with counter-
points about why those costs may be de-
fensible—before returning to his misgiv-
ings about the trend. At other times he 
demonstrates so much skepticism about 
an issue, such as the incoherence of much 
of the contemporary college curriculum, 
that he fails to persuasively restore the bal-
ance needed for determining ways to make 
improvements. 

 
O()%*'&+,, any observer can find many 
things on any campus to praise or blame, from 
creative and influential scholarship to some 
truly trivial pursuits, from countless faculty 
who invest themselves tirelessly in the suc-
cess of their students, to some who would 
rather be home tending their gardens (and 
sometimes are). So it goes in the mixed levels 
of performance in every known organization. 
In his unusually comprehensive analysis, Bok 
provides a persuasive, distinctive model for 
how to interpret and respond to ambiguities 
like these in academic organizations: get the 
best available information and reason rigor-
ously about the findings by considering all 
sides of the argument; then develop a realistic 
appraisal of the possibilities for change; and 
finally, set goals for improvement in terms of 
the deepest academic values of open inquiry 
and disinterested discovery, along with the 
commitment to o"er an education that is 
demonstrably e"ective in helping students 
fulfill their best ethical, intellectual, and hu-
man possibilities. That remains the promise 
of higher education in America. 

Richard L. Morrill, chancellor of the University of 
Richmond, recently concluded his service as presi-
dent of the Teagle Foundation, which encourages 
change in higher education to improve undergradu-
ate learning in the arts and sciences. He was previ-
ously president at Richmond, and of Centre College 
and Salem College.

Alfred King seeks a source for: “We 
have no moral right to decide on a basis 
of opinion, that which can be determined 
as a matter of fact.”

Norman Holly writes, “In the 1950s, 
when only men were admitted to Har-
vard, students published a risqué ditty,  
‘Don’t Send Your Daughter to Harvard.’ 
(It was available at the Coop.) Does any-
one know the lyrics and the tune?”

“the importance of every hour…
as it passes” (September-October). 
Eliot Kieval, the !rst of several readers 
to identify what is known as “Jane Aus-
ten’s Third Prayer,” provided a link to 
a 1994 article by the late Bruce Stovel, 
Ph.D. ’71, about the prayers, published by 
the Jane Austen Society of North Amer-
ica: www.jasna.org/persuasions/printed/

number16/stovel.htm. Daniel Rosen-
berg noted that the texts appear in R. 
W. Chapman’s edition of Austen’s minor 
works; Katie Schubert supplied an online 
link to the prayer at http://www.leithart.
com/archives/002984.php. The exact 
quotation, in context, is: “Another day is 
now gone, and added to those, for which 
we were before accountable. Teach us 
almighty father, to consider this solemn 
truth, as we should do, that we may feel 
the importance of every day, and every 
hour as it passes, and earnestly strive 
to make a better use of what thy good-
ness may yet bestow on us, than we have 
done of the time past.”

Send inquiries and answers to “Chapter 
and Verse,” Harvard Magazine, 7 Ware 
Street, Cambridge 02138, or via e-mail 
to chapterandverse@harvardmag.com.
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