
Core Contr ibutors
We extend warmest thanks to three outstanding contributors 
to Harvard Magazine during 2011, and happily award each a $1,000 
honorarium for superb service to readers.

John T. Bethell ’54 is a lifelong Crimson football fan. Since con-
cluding his distinguished service as editor of this magazine at the 
end of 1994, he has continued to follow the team and to report, as “Cleat,” on how it 
fares. In this historic season (see page 66), it is a fitting pleasure to recognize his deft 

dispatches—rich in game-day detail, grounded in gridiron tradition—
with the McCord Writing Prize, named for David T.W. McCord ’21, 
A.M. ’22, L.H.D. ’56, whose legendary prose and verse, composed for 
these pages and for the Harvard College Fund, it honors.

Robert Neubecker created especially intelligent, communicative il-
lustrations to accompany “Colleges in Crisis” in the July-August issue. 
When we subsequently published a near-companion 
essay, “Bullish on Private Colleges,” in the Novem-

ber-December magazine, Neubecker if anything topped himself in the 
accompanying art.

Recognizing contributing editor Jim Harrison for his vivid, humane 
portraits and many other photographs published here has become 
routine—because he never treats any assignment routinely. His cover 
images of evolutionary biologist Daniel Lieberman and blogger An-
drew Sullivan, his portfolio of leading scholars in the 375th anniversary issue, and his 
amazing, lively record of the sodden anniversary celebration itself, on October 14 (see 
page 52), suggest his range and abilities.

witness the Faculty of Arts 
and Sciences’ Compact on 
Teaching and Learning ad-
opted in 2007; the Kennedy 
School’s SLATE (Strengthen-
ing Learning and Teaching 
Excellence) program—with 
its distinctive emphasis on 
assessing rigorously what stu-
dents get from a course; and 
the Business School’s “very 
self-conscious approach to 
teaching.”

There are also external rea-
sons for making this a priority, 
she said. The public increas-
ingly questions how higher-
education institutions can 
enhance learning if they aren’t sure what 
is working. Hence the initiative’s emphasis 
on experimentation coupled with evalu-
ation. For all the emphasis on research 
within research universities, Faust con-
cluded, that mission necessarily includes 
dissemination of discoveries—through 
publication, inventions and applications, 
and, of course, teaching.

The Hausers’ gift provides flexible fund-
ing, to be applied where the president dis-
cerns particularly promising opportuni-
ties; it is not an endowment, but a major 
infusion of resources meant to affect how 
Harvard fulfills its educational mission in 
the near term—and to seed further invest-
ments that support continuous classroom 
improvements.

A working group of faculty members 
and deans has been tackling these issues 
as part of the preliminary brainstorming 
for a capital campaign. One participant 
was Eric Mazur—Balkanski professor of 
physics and applied physics and dean for 
applied physics in the School of Engineer-
ing and Applied Sciences (SEAS)—who 
is widely known for pioneering quick-re-
sponse mechanisms (initially using “click-
ers” but now including wireless devices) 
to assess how well students grasp and can 
use new concepts; he is now focused on 
small groups and student-led interactive 
learning. Faust cited him for “reconceiving 
how conceptual learning takes place.”

Mazur is an evangelist for much more 
sweeping change who in conversation said 
he was “delighted that Harvard is finally, 
seriously paying attention to teaching.” 
More broadly, he said, “99 percent of teach-
ing spaces” were anticipated thousands of 

years ago—for instance, in the Greek am-
phitheater: rows or rings of seats meant 
to “focus the attention of the many on the 
one” (a teacher or performer). But educa-
tion, he said, is not about transferring in-
formation; it is about learning within the 
student. With information now ubiqui-
tous and readily available, the classroom 
ought to focus on assimilation and appli-
cation of knowledge to new contexts. The 
teacher, he said, “becomes the guide on 
the side, instead of the sage on the stage,”   

requiring wholly new learn-
ing spaces, teaching tech-
niques—and an entirely dif-
ferent way to teach future 
teaching professionals. “We 
have a long way to go,” Ma-
zur said, “which is why I’m so 
happy about this gift.”

John G. Palfrey VII, Ess 
librarian at the Law School 
and professor of law, a schol-
ar of all things digital, also 
participated in the planning 
group. He said universities 
“haven’t figured out how fun-
damental a change digitiza-
tion will be,” and that assess-
ing the efficacy of educational 

innovations and outcomes was rudimen-
tary, at best. He characterized as “very ex-
citing” the prospect of 
“venture-capital-style 
investing” in teaching 
innovations, alongside 
spending to move to-
ward classroom spaces 
“that will connect to 
digital environments, that are flexible.” 
(Palfrey is leaving Harvard to become head 
of Phillips Academy, Andover, on July 1.)

For more detail on 
the Hausers’ gift and 
work at Harvard on 
pedagogy and learning, 
see http://harvardmag.
com/hauser-gift-2011.
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