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teaching, like research, can be continually
improved in exciting ways.”

The report also documents real impedi-
ments to good teaching:

• Responding to a survey, a teaching fel-
low reported, “[I]n my department, teach-
ing is de-emphasized to an extreme.…
There’s no training or guidance,” and
graduate students are acquainted with “a
silent understanding that you should put
as little time into it as possible.”

• A junior-faculty member said, “In my
six years at Harvard, I have never been
given the impression that my teaching is
taken into account in promotion deci-
sions.” 

• The task force reviewed all appoint-
ment files forwarded by FAS departments
for review in the 2005-2006 academic year
and found “virtually no discussion of
teaching in formal case statements for
new junior-faculty hires. For tenure cases
the situation is better, but very uneven”—
with more documentation for internal
than for external candidates, and with
better evidence in the humanities and so-
cial sciences than in the natural sciences.
The types of evidence provided fall far
short of the “systematic information”
needed.

In response, Skocpol explained at a
briefing on February 2, the task force
sought to improve teaching through the
processes that drive research (peer re-
view and critique, continuous sharing of
information); to capture examples of suc-
cessful teaching and pedagogical creativ-
ity and share them; to make assessment
measures better, uniform, and more read-
ily available, from the doctoral level
through the practice of senior professors;
and to reinforce al l those messages
through salary reviews.

The task force did not prescribe spe-
cific teaching methods; there is room,
Skocpol said, “for di≠erent formats, and
to improve them all.” And it specifies that
any proposal must not “demand more of
graduate students and junior faculty,
without asking for comparable e≠orts
and accountability from senior, tenured
faculty in FAS.”

Rather, it details five broad goals and 18
specific recommendations aimed at:

• Fostering engagement in e≠ective
teaching and learning. Presidential and
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P h o t o g r a p h  b y  S t u  R o s n e r

After two years as chair of the Council of Economic Advisors (CEA), Beren professor

of economics Gregory Mankiw returned to Harvard in 2005 and took over the intro-

ductory economics course from the man who had headed it for 21 years: another previ-

ous CEA chair, Martin Feldstein. “I found Washington exhilarating,” Mankiw says; dead-

lines there, unlike those at Harvard, “are measured in days, if not hours.” He chose

returning to the academy over policy work partly because “at Harvard, you have

tremendous autonomy over your time, and you can think about the issues you want to

at the moment”; in the nation’s capital, current events drive one’s priorities. And for

those in the White House every day, as was Mankiw, “There’s tremendous scrutiny—

you’re constantly being watched.” He notes that, surprisingly, writing textbooks (his

Macroeconomics and Principles of Economics are in their seventh and fourth editions, re-

spectively) was good preparation for Washington. “The typical undergraduate is very

pragmatic,” he says. “They ask the same kinds of questions policymakers ask.” A free-

market economist, Mankiw appreciates the wisdom of Adam Smith’s “invisible hand”; he

developed broad interests in the field at Princeton (’80) and MIT (Ph.D. ’84). His blog

(gregmankiw.blogspot.com) is one of the Web’s liveliest for those interested in econom-

ics. He and his wife, Deborah, have two boys and a girl (her favorite subjects are history

and math—“a good recipe for what an economist does”). Teaching students who are

new to the discipline, he adds, means witnessing “those ‘Aha!’ moments when someone

gets a new lens to see the world in new ways. To be present for that is very exciting.” 
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